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Section I: School Profile
Vision and Mission
Our Vision
We are
● engaged in intellectual pursuits
● inspired to challenge the present
● empowered to adapt, innovate, and succeed today and tomorrow
Our Mission
Inspired by our students' infinite potential, Noblesville Schools ensures student-centered
learning that seamlessly integrates inquiry learning, 21st Century Skills, and technology
in an interdisciplinary, authentic approach to learning.
Brief Description of the School
Noble Crossing Elementary School, one of seven elementary schools in
Noblesville Schools, serves approximately 735 students in kindergarten through fifth
grade. The school faculty is comprised of one principal, one assistant principal, 45
certified staff members, and approximately forty full and part-time classified staff
members. The student population is 86% white, 6% Hispanic, 3% Asian/Pacific Islander,
3% African-American, and 2% multiracial. Approximately 18% of students receive free or
reduced lunch and textbook assistance. Approximately 10% receive special education
services, and approximately 8% are English learners. Additionally, approximately 20% of
our students are formally identified for advanced curriculum instruction. Other special
services provided for our students include speech, language, physical therapy, and
occupational therapy.
Description and Location of the Curriculum
The curriculum at Noble Crossing is based on the Indiana Academic Standards.
District-wide units of study have been developed this year for reading and writing to
support a common curriculum. In addition to instruction, students are immersed in a
well-rounded school experience through a media services program and through daily
participation in special area programs (art, music, computer technology, and physical
education).
Textbooks and related instructional resources are adopted in a district-wide
process to support consistent standards-based instruction. Instructional program reviews
are completed as a key component of the adoption process. Primary instructional
resources for elementary students include Everyday Mathematics, Units of Study in
Reading by Lucy Calkins, Units of Study in Writing by Lucy Calkins, Houghton Mifflin
Science Fusion (grades 1-4), Pearson Interactive Science (grade 5), and
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Macmillan/McGraw-Hill Timelinks (Social Studies, grades 1-5).
The curriculum for Noble Crossing Elementary can be found online at the district
website (www.noblesvilleschools.org), and teachers have access to curriculum materials
on the District Intranet. Physical copies are housed at Noble Crossing and at the
Educational Services Center.
Assessments Used in Addition to ISTEP+
Grades K-5
● NWEA (Northwest Evaluation Association) - An adaptive assessment is
administered to all students three times per year to assess reading, language arts,
and mathematics. A scaled score will be calculated based on performance.
● Fountas & Pinnell Comprehensive Running Record Benchmark (3 times per
year)- A comprehensive running record is administered to provide a guided
reading level and error analysis data for students.

Section II: Summary of Data
Language Arts ISTEP+ and IREAD-3 Data
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Math ISTEP+ Data
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Language Arts NWEA Data

Noble Crossing - SIP - 9

Math NWEA Data
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Conclusions about Student Achievement Based on ISTEP+ and Other
Assessments:
English/Language Arts Data Statements
Strengths:
● Students Pass+ scores increased among cohort groups on English/Language Arts
ISTEP+.
● Students exceeded the state average on English/Language Arts ISTEP+.
● Grade 3- 94% of students passed IREAD-3.
● Kindergarten NWEA spring results exceeded goal of projected growth.
Challenges:
● Student ISTEP+ overall pass rates decrease from 3rd-5th grade.
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● Grade 5- Decrease in male ISTEP+ pass rates.
● Grades 1-5 NWEA lo/lo avg students increased from fall 2015 to spring 2016.
● Grades 1-5 NWEA spring results did not meet goal of projected growth.
Mathematics Data Statements
Strengths:
● Students Pass+ scores increased among cohort groups on Math ISTEP+.
● Students exceeded the state average on Math ISTEP+.
● Grades K-4 NWEA lo/lo avg students decreased from fall 2015 to spring 2016.
● Grades K-1 NWEA hi students increased significantly from fall 2015 to spring
2016.
● Grades K-1 NWEA met or exceeded goal of projected growth.
Challenges:
● Grade 3- Special education subgroup did not meet state passing rate on Math
ISTEP+.
● Grade 5- Decrease in overall pass and pass+ rates from previous years on Math
ISTEP+.
● Grades 2, 3, and 5 NWEA high students decreased overall from fall 2015 to
spring 2016
● Grades 2-5 NWEA spring results did not meet goal of projected growth.

Section III: Conclusions about Current Educational Programming and
Learning Environment
Educational Programming to Support Achievement of the Indiana Academic
Standards
The curriculum at Noble Crossing is based on the 2014 Indiana Academic
Standards for English/Language Arts and Mathematics. District-wide committees of
teachers met during during the spring of 2015 to develop new language arts units of
study that will support a common curriculum and support the the College and Career
Ready standards. Grade level collaboration groups at Noble Crossing will utilize the
Understanding by Design planning process in order to best utilize the new language arts
units of study, as well as develop learning experiences for other content areas. The UbD
process will inform our instructional practice and ensure student mastery and
understanding of the standards.
In addition, Noble Crossing will place an increased emphasis on STEM (science,
technology, engineering, and mathematics) education through the use of the Engineering
is Elementary Curriculum Units in first through fifth grades and integration of Project
Lead the Way units in kindergarten and 5th grade. The engineering design process,
content of the engineering curriculum units, and assessment of student understanding
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will be integrated into the UbD planning process in each grade level. This will provide
students with opportunities to solve problems related to math and science, use
technologies that allow them to see how these fields are relevant to their lives, and
support mastery of these content areas.
Multi-Tiered System of Supports
Through implementation of a revised district wide Multi-tiered System of Supports
(MTSS), teachers and instructional assistants provide additional differentiated instruction
for targeted students.
When a student is recognized as failing to meet grade level standards,
supplemental supports begin immediately. If it is determined that the interventions have
been effective, the child continues in the general education process. If the student
continues to experience difficulty,supplemental supports are adjusted or intensified.
During the 2016-2017 school year, staff members on the district MTSS committee will
work on increasing their knowledge of the MTSS process through professional
development and training. This understanding will be shared with the staff to refine their
practices within the MTSS framework. Representatives from each grade level will
provide support for the full implementation of the MTSS plan through specific data
protocol sessions, developing action plans, and following the parent communication
guidelines within the grade level team. Utilizing building personnel from the Resource
team, counselor, school psychologist, and other relevant staff members will also be an
important piece of the supplemental support planning process.
When supplemental supports are not producing the desired results, it may
become necessary for some children to be referred to special education services for
support with academic or behavioral needs. These services are provided through the
collaboration of special education and general education teachers. Services within our
special education programming are supported within the general education classroom
through push-in support. Based on student need, Noble Crossing has established
co-teaching classrooms in three grade levels. Pull-out supplemental supports are
provided when appropriate for the learning needs of the students.
High Ability Programming
Noblesville Schools recognizes the importance of differentiating for children at all
academic levels.  Research-based procedures are used to identify students with high
abilities in an equitable, fair, and valid manner. The identification process uses multiple
criteria, including both qualitative and quantitative measures of student achievement and
potential. A student’s admission and continuation in the high-ability program is based on
several factors, including test scores, classroom performance/grades, task commitment,
participation, teacher/parent input, and overall academic progress and benefit to the
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student. In grades K-5, identified students are served through flexible grouping practices
or full-time, self-contained classrooms. High ability students are challenged by rigorous
curricula and peer interactions, while their affective needs are met in a stimulating and
supportive environment. A high ability lead teacher provides additional support to
teachers who plan and deliver instruction to students identified for high ability instruction.
21st Century Skills Initiative
Noblesville Schools continues to engage staff on developing essential 21st
Century Skills within students. The UbD model supports all of the components of the
grade level goals, while also maintaining growth in essential 21st century skills such as
critical thinking, communication, collaboration, and creativity. During the 2014-2015
school year Noblesville Schools began work on developing a common curriculum
framework with Understanding by Design. At the same time, the staff at Noble Crossing
continued to work on current UBD templates with an emphasis on stages 2 (assessment)
and 3 (planning). Developing and deepening student understanding through the UbD
process brings together several different facets of both schoolwide and districtwide
initiatives and also supports effective use of the district’s language arts units of study,
which are based on enduring understandings and essential questions. As stated by
Wiggins and McTighe, “long-term achievement gains are more likely when teachers
teach for understanding of transferable concepts and processes while giving learners
multiple opportunities to apply their learning in meaningful (i.e., authentic) contexts.”
In addition to this emphasis on Understanding by Design principles, Noble
Crossing staff design and participate in professional development on the following
components of high quality 21st Century instruction:
● Concept-based math instruction and the Indiana Process Standards for
mathematics
● Meaningful technology integration to modify and redefine student learning
experiences
● Workshop model for literacy instruction
● Responsive instruction
● Using social media to become a connected educator
Analysis of Student Achievement Based on ISTEP+ and other Assessments
In 2015-2016, the School Improvement Committee and Noble Crossing leadership
team participated in an ongoing inquiry process of school improvement goals, mission
and vision statements, and data. First, staff members participated in a review and
analysis of student achievement data. Next, problem statements were identified and
prioritized. Committee and team members reflected on these problem statements in
order to develop inquiry questions to provide direction for school improvement. Lastly,
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teams collaborated to develop hypotheses to best address the areas of greatest areas of
need. The problem statements, inquiry questions, and hypotheses are listed below:
Problem Statement #1:
● Schoolwide proficiency in language arts has been relatively stagnant over the last
three years.
Inquiry Questions:
● How does our instructional planning reflect the application of school improvement
goals?
● How do our school improvement student outcomes align with our transfer goals
within our instructional units?
● How is our instructional planning reflective of our goals for students to transfer
what they are learning?
● How do we determine when transfer has occurred?
Hypotheses
● If teachers intentionally plan for transfer of student learning, then students will be
able to effectively demonstrate their learning in authentic contexts across the
curriculum.
● If teachers increase the vertical alignment in our language arts curriculum, then
we will see students transfer learning more consistently and increase proficiency
in language arts.
Action Steps
● Focus on increasing rigor and vertical articulation through the new language arts
units of study implemented during the 2015-2016 school year. Effectively
implement the district language arts units of study to support a workshop model
that is responsive to student needs and vertically aligned to ensure appropriate
rigor and consistent expectations.
● Review and support intervention procedures and instructional plans in each grade
level to support timely and effective intervention.
● Implement co-teaching and inclusion support in appropriate grade levels based on
student needs to provide appropriate rigor and support for Special Education
students as they strive to meet local and state benchmarks for proficiency.
Problem Statement #2:
● Proficiency in algebraic thinking is a relative weakness across grade levels.
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Inquiry Questions:
● How do teachers embed the Process Standards for Mathematics into teaching
and assessment practices?
● How do teachers interpret algebraic thinking in their instructional planning?
● How might teaching of the Process Standards for Mathematics impact student
understanding and transfer of algebraic thinking?
Hypotheses:
● If we create meaning for and teach Process Standard 2, reason abstractly and
quantitatively, and Process Standard 7, look for and make use of structure, then
students will build a conceptual understanding of algebraic thinking.
Action Steps:
● Teachers will enhance their understanding of the Process Standards for
Mathematics and intentionally embed them in their lessons.
● Teachers will use the district Process Standards for Mathematics and Everyday
Mathematics unit lesson alignment document to make connections with daily
content learning and the process standards.
Problem Statement #3:
● Teaching for transfer requires shifts in instruction and assessment practices.
Inquiry Questions:
● How is instructional planning reflective of student transfer goals?
● How do teachers determine when transfer has occurred?
● How do teachers establish evaluative criteria to build effective rubrics?
● How do teachers embed 21st century skills into teaching and assessment
practices to support student transfer of learning?
Hypotheses:
● If teachers establish clear instructional goals focused on student transfer of
learning, then teachers will provide instruction that is aligned to those goals.
● If teachers develop evaluative criteria based on student transfer goals, then
students will receive targeted instruction and effective feedback.
● If instructional goals, assessment practices, and learning plans are aligned,
students will develop the skill, knowledge, and understandings required to transfer
their learning in a real-world context.
Action Steps:
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● Teachers will use the district units of study in reading and writing to develop
coherent units of instruction.
● Teachers will collaborate to establish evaluative criteria for units of instruction and
build rubrics aligned to student transfer goals.
● Teachers will enhance previously developed units of instruction by using the Unit
Design standards to guide reflection and revision of instructional plans.
Parental Participation in the School
In order for the children to be successful, every parent or guardian is encouraged
to be active participants in the school. Many opportunities are provided for parents to
share their skills and knowledge to support student learning. Parents are involved with
volunteering in the classroom, participating in PTO activities and events, and attending
study trips. Over the past three years, funds raised through the Noble Crossing PTO
have been used to purchase over $15,000 worth of books to assist teachers in
expanding their classroom libraries, materials kits for grades kindergarten through five to
assist in STEM education through the engineering design process, Lucy Calkins’ Units of
Study in Reading to support the new reading units in Noblesville Schools, materials for
the Second Step curriculum that develops interpersonal and problem solving skills, as
well as outdoor collaborative spaces for students. The Noble Crossing PTO will continue
to align its support with school improvement initiatives to enhance student achievement
at Noble Crossing.
Safe and Disciplined Learning Environment

The Noble Crossing staff believes that all students can grow socially and
emotionally through a positive character education program. 2010-2011 was the first
year of implementation of PBIS (Positive Behavior Intervention Strategies), with ongoing
support provided through the district and through the staff at Hamilton-Boone-Madison
Special Education Cooperative. PBIS is a school-wide program that provides consistent
expectations throughout all school environments, including the bus. The focus of PBIS is
on rewarding positive behaviors. All staff members participate in rewarding students who
follow the behavioral expectations established by PBIS through the use of our Tiger
Ticket system.
School-wide life goals of "Do the Right Thing; Treat People Right" are
emphasized every day. In addition, the counselor and teachers provide instruction and
reinforcement of social skills through the Second Step Program. This curriculum
promotes school success and school connectedness as well as a safe and respectful
school climate. This is done by directly teaching students the skills that strengthen their
ability to learn, have empathy, manage emotions and solve problems. The Second Step
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Program prevents problem behavior, antisocial behavior, peer rejection, low academic
achievement and impulsivity. This is done by developing students’ self-regulation skills,
social-emotional competencies and school connectedness. This curriculum was
implemented in kindergarten through 5th grade during the 2014-2015 school year.
Student leadership is crucial to these efforts and is provided by our CHAMPS, a peer-led
conflict mediation program. Service to the community and those in need is emphasized
through service projects such as Jump Rope for Heart.
A co-op review of PBIS implementation at Noble Crossing identified a 94% score
on implementation, with several areas of implementation rated 100%. Efforts during the
2016-2017 school year will emphasize maintaining the Tier I efforts that have been
implemented, consistently sharing PBIS data with all staff members, and implementing
refined Tier II supports (including a check-in, check-out system) for students who require
additional behavioral intervention. A PBIS binder has been created by the PBIS
committee to assist teachers in identifying appropriate Tier I behavioral supports for
students and a referral process to initiate Tier II interventions has been implemented.
PBIS team members also facilitate discussion with their grade level teams so that
consistent communication is ensured school-wide.
Technology as a Learning Tool
All planning efforts related to the integration of technology will be focused on
fulfilling the mission statement of Noblesville Schools, “Noblesville Schools ensures
student-centered learning that seamlessly integrates inquiry learning, 21st century skills,
and technology in an interdisciplinary, authentic approach to learning.” Noble Crossing
will continue to use technology as a tool to transform instruction through new
opportunities for students to create, collaborate, think critically, and communicate.
During the 2016-2017 school year, all fifth grade students will have continued 1:1 access
to iPads, as well as one additional 1:1 classroom in 3rd grade. These teachers will
receive ongoing professional development and support on the integration of devices and
technology. Students in grades 3-4 have approximately 2:1 access to mobile devices,
and students in K-2 have approximately 3:1 access as a means to support these higher
order learning experiences. Students will be actively engaged in their own self-directed
learning by using tools such as Apple TV, Google Apps, Canvas, Skype, and other
appropriate technology tools. The integration of technology at Noble Crossing will
provide additional means for authentic student learning focused around the core
curriculum and student interests.
Daily collaboration, planning, and co-teaching with the media specialist,
instructional coach, technology lead teacher, and district technology coach will ensure
that all students and staff are aware of the technology and resources that are available to
them at Noble Crossing and how to utilize resources to deepen students’ learning. As
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with all professional development efforts, connections to the Teacher Evaluation Rubric
will be made to ensure consistency among school improvement planning, professional
development, and teacher evaluation competencies. Staff will be responsible for seeking
the professional development they need in order to provide an authentic, 21st century
learning environment for all students at Noble Crossing.
Professional Development
Teachers participate in ongoing professional development activities by taking
advantage of opportunities to learn new skills, instructional strategies, and knowledge.
These professional development opportunities are aligned with key areas of growth
within our school improvement plan. This year, teachers will have consistent
opportunities for learning and collaboration related to effective instructional planning
within the Understanding by Design framework. This professional learning will focus
primarily on enhancing the learning plan for students to reach rigorous transfer goals.
During the 2015-2016 school year, PLCs gained a deeper understanding of UbD through
the consistent application of key design principles embedded in UbD. PLC teams
created, evaluated, and revised templates with a focus on the development of stages 2
(assessment) and 3 (planning). During the 2016-2017 school year, teachers and staff will
have the opportunity to pursue topics of interest related to both professional and school
improvement goals. This personalized approach to professional development allows for
continued alignment between school improvement goals and the individual needs of
teachers as learners in order to impact student learning.
The foundation of all efforts to improve student instructional strategies and student
learning is the growth and development of grade level professional learning communities
(PLCs). PLCs meet regularly to review and update data, curriculum, assessment, and
instruction. Instructional planning within the Understanding by Design framework has
been a substantial focus of PLC meetings over the last three years.
Alongside professional development in these areas, every employee in the school
district undergoes diversity training to improve their cultural competency. School staff
members have reviewed performance data of students in subgroups including gender,
special education, socioeconomic status, ethnicity, and English learners. Awareness of
the achievement patterns of cultural subgroups, as well as the appropriate instructional
materials and strategies to address weaknesses exhibited by members of these groups,
will continue as a point of emphasis in professional development. To support all of these
professional development goals, staff have access to support through a full-time
instructional coach; a full-time library media specialist; lead teachers in math, high ability,
and inquiry; and an EL Collaborative Teacher. In addition, teachers are provided with
time and support to pursue areas professional inquiry that arise from reflective
instructional practice.
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Section IV: School Improvement
Areas of needed improvement
○ Schoolwide proficiency in language arts has been relatively stagnant over
the last several years.
○ Overall cohort data is stronger in math than in language arts.
○ Despite a small increase from 2013 to 2014, 5th grade language arts
proficiency has not exceeded 83% over the last three years.
○ Fountas and Pinnell benchmark data reflects a need for growth in “about
the text” comprehension skills.
○ Schoolwide proficiency in math overall has shown significant growth over
the previous 4 years.
○ NWEA fall 2015 to spring 2016 data reflects a schoolwide weakness in
algebraic thinking.
Statutes and Rules to be Waived
There are no statutes or rules to be waived at this time.
Timeline for Implementation, Review and Revision
The school improvement plan will be implemented at the beginning of the
2016-2017 school year, review will be ongoing and revision will occur by June 30, 2017.
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Noblesville Schools
School Improvement Action Plan
Goal

Students will deepen interpretive reading skills through authentic learning experiences.

Benchmarks

At least 65% of Noble Crossing students will meet projected growth targets from fall to spring on
2016-17 NWEA reading assessments.

Supporting Data

Areas of Greatest Progress
Increase in students with Pass+ (3rd,
4th, and 5th)

Targeted Subgroups

Areas of Greatest Challenge
F/R student performance (4th)
About the text comprehension
NWEA Conditional Growth Data (2nd, 4th)
5th Grade Overall Pass & Pass+ Rates
EL, Special Education, Free/Reduced Lunch, Gender

Instructional Strategies …
(Teachers will )
Teachers will create and implement inquiry based units,
utilizing Understanding by Design instructional principles.

Learning Outcomes…
(Students will )
Students will independently transfer their understandings into
authentic learning experiences.

Teachers will utilize a gradual release of responsibility to move
students toward autonomous application of skills and
understandings.
Teachers will provide intentional whole group, small group,
and individual instruction through the balanced literacy
framework with a clear teaching point and driven by student
needs.
Teachers will utilize Calkins informational and narrative
reading progressions for assessment of comprehension.

Students will monitor their own progress and set goals related
to academic skills, effort, and collaborative practices.

Research Supporting
Instructional Strategies

Students will apply and practice strategies in independent
work and will be accountable for progressing toward
individual goals.
Students will monitor and set goals based upon areas of
needed growth.

Wiggins, McTighe: The Understanding by Design Guide to Creating

High-Quality Units (2011)
Calkins,
 Lucy: Writing Pathways (2013), R eading Pathways Grades 3-5 (2015)
Fountas & Pinnell: The Continuum

of Literacy Learning (2007)
Noblesville Schools Units of Study for Reading and Writing (2015)

Professional Development
Action
●
●
●

●

Timeline

Analyze F&P reading benchmarks for within, beyond, and
about comprehension skills
PLC and collaboration time studying and implementing
Calkins reading progressions
Collaboration and individual coaching cycles with the
Instructional Coach to implement the Noblesville Units of
Study
Support teachers in planning and implementing
inquiry-based units of instruction based on Understanding
by Design principles

●

Immediately following benchmark assessments (3x per year)

●

August 2016 - ongoing

●

August 2016-ongoing

●

September 2016-ongoing

Monitoring System
Action
●
●
●
●

About the text comprehension questions in F & P
benchmarking
Reading Pathways Learning Progressions (Narrative
and Informational)
Student achievement on unit performance tasks
NWEA-percentage of projected growth met

Review and Revision
●

3x per year

●

Informally during unit; formally at conclusion of unit

●
●

Informally during unit; formally at conclusion of unit
3x per year

Assessments: Standardized and/or locally developed measures of progress toward the goal
ISTEP+ (3-5), NWEA (K-5), Fountas & Pinnell Benchmarking (K-5), IREAD 3, Units of Study Reading Learning Progressions
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Noblesville Schools
School Improvement Action Plan
Goal
Benchmarks

Students will reason abstractly and quantitatively and make use of structure or pattern.
At least 65% of Noble Crossing students will meet projected growth targets from fall to spring on
2016-17 NWEA math assessments.

Supporting Data

Areas of Greatest Progress
Areas of Greatest Challenge
Number Sense (K, 1st, 2nd, 4th)
Number Sense, Geometry (all grades)
F/R Student Performance (5th)
SPED Student Performance (overall)
Pass+ Rates (5th
 )
F/R Student Performance (3rd, 4th)
EL, Special Education, Free/Reduced Lunch, Gender

Targeted Subgroups

Instructional Strategies (…
Teachers will )
Teachers will model and facilitate opportunities for students to
apply their reasoning skills to solve problems that require
abstract and quantitative reasoning.

Learning Outcomes (…
Students will )
Students will attend to precision, think creatively, and be able
to prove and defend their answers.

Teachers will model and facilitate opportunities for students to
make sense of problems and persevere in solving them.

Students will ask themselves, “Does it make sense?” and will
keep trying to solve the problem.

Teachers will model and facilitate opportunities for students to
look for and make use of structure and repeated reasoning to
make connections.

Students will look for relationships and patterns to make
connections.

Research Supporting
Instructional Strategies

Process Standards for Mathematics (2014)
Wiggins, McTighe; The Understanding by Design Guide to Creating

High-Quality Units (2011)
Noblesville Schools EDM/Process Standards Alignment Document (2016)
Professional Development

●

●

●
●

Action
Ongoing professional development with math lead
teacher and instructional coach on the mathematical
process standards and alignment with curriculum
lessons
Professional development on collecting, analyzing,
and interpreting evidence of student learning to
establish classroom and individual goals
Numeracy pretest implementation
Address how to assess individual student needs
within daily math instruction

●

Timeline
August 2016-ongoing

●

September 2016

●
●

Ongoing- Monthly
October 2016-ongoing

Monitoring System
Action
●

Unit Assessments

●

Review and Revision
At conclusion of each instructional unit

●

Math Fact Mastery

●

Monthly

●

NWEA math assessment and algebraic thinking data
breakdown

●

3x per year

Assessments: Standardized and/or locally developed measures of progress toward the goal
ISTEP+ (3-5), NWEA (K-5), Noblesville Schools Math Fact Mastery Assessment (K-5)
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