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Reading Program Review Committee Members 
 

Member Role Building 

Katherine Reed Asst Principal HCES 

Erica Brooks Early Childhood HCES 

Cara Vastag Teacher HCES 

Rachael Zimmer Teacher HCES 

Kristin Davidson Parent HCES 

Crissy Cox LMP HDES 

Reem Fryling Teacher HDES 

Justin Rausch Teacher HDES 

Misti Ray Parent HDES 

Renee Cook Asst Principal NCES 

Peggy Wood Teacher NCES 

Billy Fama Teacher NCES 

Karina Hoshiko-Oyama Parent NCES 

Ali Swanson Teacher NOR 

MariBeth Sellars Teacher NOR 

Kim Walton Instructional Coach NOR 

Ginger Jimenez Parent NOR 

Kate Skeens Teacher PRE 

Melissa Carty Teacher PRE 

Sarah Corbin Parent PRE 

Kasey Hartzell Teacher SCE 

Emily Evans Teacher SCE 

Emily Sills Parent SCE 

Liz Todd Teacher WRE 

Julie Gunning Teacher WRE 

Meredith Fagan Teacher NEMS 

Amy Boxberger Teacher NWMS 

Ara Nelsen Mercer Asst Principal NWMS 

Tara Darlington Instructional Coach NHS 

Kristin Patrick Tech Integration Coach ESC 

Jennifer Wheat Townsend Director of Learning ESC 
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Reading Program Review Activities 
 
December 2017 Form committee 
 
 
January  2018  Shared the importance of reading instruction  

Reviewed purpose, process, and timeline of reading program review 
Established interest in the work 
Developed our why in relation to NS Mission/Vision/Literacy Beliefs 

   Chose current research in reading education to read 
 
 
February  2018 Report key information from research on reading instruction 
 
 
March 2018  Review and analyze  reading data via School Improvement Plan 

Identify focus areas for classroom visits and review process  
 
April 2018  31 committee members visit 90+ classrooms to observe reading   
    instruction in elementary buildings  

Report key information from classroom visits, focused on reading aspects  
 identified in research  

 
September 2018 Write survey questions for students, parents, and teachers 
      
October 2018  Conduct surveys 
 
November 2018 Analyze survey responses and report key results 
   Compile evidence gained from research (student achievement, research,  

observations, surveys) 
   Compose recommendations 
 
 
December 2018 Draft, edit, finalize committee report 
   Prepare presentation and present to Board of School Trustees 
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Organization of Our Work 
 
 
Reading and Discussing the Research 
Members of the group reviewed the articles/chapters offered for our research to determine which 
group to participate. They read their research, discussed with others that read the same research, 
and then shared their new learning.  
 
Data Review 
Members reviewed School Improvement Plans that were different from their own School 
Improvement Plan to analyze the data, look at steps schools are already taking, and determine 
areas of need.  
 
Classroom Learning Walks 
Members developed key aspects of reading teaching and learning to look for when entering 
classrooms based on the research. Areas that were identified were: environment, engagement, 
focused instruction, ongoing assessment, gradual release of responsibility, learner 
interactions/discussion, quality of work, authenticity, and self directed learners. In partnerships 
members conducted learning walks and debriefed together. All members then discussed learning 
walks in April noticing celebrations and challenges as well as identifying patterns across 
classrooms. 
 
 
Survey Data 
With May and August being a busy time of year the committee developed surveys for teachers, 
students, and parents in September and conducted those surveys in August. The teacher survey 
was sent to all teachers to choose to complete. 40 teachers completed the survey. We chose to 
only send surveys to parents and students of the teachers on the committee. We had 178 students 
complete the survey and 173 parents. Members of the team split into small groups to read and 
analyze survey data to determine strengths and high priority area of needs. Overwhelmingly 
survey data was positive in regards to our reading program.  
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Evidence from Program Review Work 
 
Key Learnings from Reading Research 
 

Environment ● High-interest texts are extremely important, especially in non-fiction. 
● Building a community of readers  
● The importance of libraries 
● “The richer the print environment, that is, the more reading material 

available, the better the literacy development.” 
● Need to immerse our students into more Nonfiction text.  
● Students need more time with quality texts. Balance is key.  

Engagement ● The importance of the read aloud by a good enthusiastic reader.  
● Having the variety of reading experiences (balance and choice)  
● Kids need access to lots of books, books of choice, and time to read. 
● The power of choice. 
● Every minute counts- all the kids are actively engaged. 

Focused 
Instruction 

● Teaching students how to monitor their own comprehension and how 
to reflect when they do not understand  

● If only focusing on basic skills, you are just touching the surface.  
● All components are important for a student moving on (accuracy, 

comprehension,etc.) 
● Must respect developmental level while still maintaining high 

expectations.  
● Responsive to your students 
● Teaching for understanding and not just basic skills. 
● Need to be strategically taught phonemic awareness. 
● Focus should not focus just on spelling the words, but word study 

(patterns, phonological awareness, etc.).  
● Our primary resource from Calkins & Project Staff has limitations on 

word study (online resources available on TCRWP); Children do 
need systematic phonics- There’s not one “right way” to teach 
phonics- One program is not the the “end-all”. 

Ongoing 
Assessment 

● The importance of a reading log - some agree/some disagree. 
Discouraging to some? All about purpose. Great for reflection! Just 
for an accountability maybe not so much. Home logs vs. class logs.  

Gradual Release 
of Responsibility 

● Need balance of guided instruction and choice. 
● Nudging vs. pushing your students. Knowing each student’s “line” 

nudging them closer and closer to that line. 

Student 
Interaction and 
Discussion 

● Shared experience in reading is important. 
● Talk (rehearsal) is important to make learning “sticky” and to give 

everyone a chance to participate. 
● Question centered curriculum. 
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Quality of Work ● The amount of reading taking place in schools does not match 
research standards. 

Authenticity ● The importance of your own literate life and sharing that with 
students. Are you doing what you are encouraging your students to 
do. There are other ways to show your Literate life besides just 
reading in front of them.  

● Allowing students time to develop a love for reading  

Self-Directed 
Learners 

● Readers use multiple strategies constantly and being flexible with 
using their strategies.  

● Teaching lifelong learners and not just a skill. 

Other noticings 
from our 
readings/research 

● Reinforced what the work we are doing.  
● Interesting how research based our reading program is.  
● Needing of both strategic and workshop approach. Workshop is 

great but there is a time for strategic instruction.  
● Leveled readers are still important in overall success, but are fluid. 
● Lower levels don’t need less teaching, just in a different way. 
● Some students will only see their teacher reading.  
● Shouldn’t be a chore.  
● Students preferred to have actual books in hands over digital 

because they like the geography of the book. 
● Reluctant readers read more difficult material because they want to 

be like their peers.  
● Pair up struggling readers with paraprofessionals with little to no 

experience - not good should be with most qualified teacher.  
● We are already doing many of the things that we read about in our 

chapters which is encouraging and confirming. 
● These are things that we know but we NEED resources to 

consistently implement across the district. 
● Thinking about implementation across district level and what this 

looks like in every classroom. 

 
 
Key Findings from Learning Walks 

● Reading skills being taught through mini lessons and conferring/small groups 
● Similar learning experience and expectations noticed across classrooms 
● Readers are setting goals based on skills in some classrooms 
● Inconsistency in delivery of workshop across classrooms 
● Curriculum engages students in learning of reading skills 
● Language (the way we talk about reading) was consistent 
● Workshop structure present in most classrooms 

○ Mini-lessons 
○ One-on-one conferring and small group instruction was occurring 
○ What about reflection/share? 

● Choice provided in some schools yet not as much in other schools 
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● Love for reading was evident 
● Anchor charts visible in most classrooms 
● Talk is being utilized productively in classrooms 
● Observed more whole group instruction in the upper elementary grades 
● Rich reading environment in majority of classrooms 
● Classroom libraries were inconsistent across classrooms 
● Technology is being used in the classroom as well as printed materials yet a need for 

evaluating effectiveness of tools teachers are using is evident 
● Need to consider how the use of iPads enhances or hinders the reading work happening in 

the classroom 
● Conferring toolkits being utilized in some classrooms 

 
Survey Data Key Learning 

 Teachers 

Strengths Both students and teachers are engaged in the work. Getting excited about reading  
Units of study promotes deeper level thinking 
Strong mentor texts 
Transference of information 
Students developing their own identities as readers 
Students are developing self-motivated desires to read 
Great connections between reading and writing 
Students investing in their reading growth (ie. setting goals, text band charts, etc.) 

Needs Need for common reading assessments (are teachers accessing matrix?) 
Need for assessments that meet standards and conform with units of study; Our 
primary resource lacks in certain areas (word work and teaching new vocabulary) 
so these need to be addressed 
Identifying the right mentor texts for classroom use that students can use as well 
Meeting the needs of students on different levels/ difficult to be responsive 
Time: Conferring, prepping, reviewing resources, supplementing 
Some would like to observe others, others would not 
Need high interest books for libraries, nonfiction books 
Word study is a high need. Very inconsistent 
Professional learning in conferring, small groups, and goal setting 

Other Many teachers expressed the idea that the workshop model gives students their 
own voice and choice. They are able to develop their own identities as readers and 
transfer their knowledge into different fields. It creates engagement and excitement 
for reading.  
How do we synthesize all the “resources” we have to build common understandings 
and help in teacher decision making when designing instruction 

 
 

 Students 

Strengths Students have access to books.   
Students have designated times to read.   
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They generally enjoy reading, and would like to have more time. 
Students enjoy reading, wish for more time and are able to articulate preferences 
for fiction or nonfiction texts. 
Everyone seems to have regular time built into the day for reading 
Some kids are reading at home. 
The number of students who identify as a reader. Makes me wonder if their teacher 
would describe them as a reader? 
Students love reading!  

Needs More text options (many shared genres, specific series they’d like to have more of) 
Seating options, several listed a comfortable space as an important part of reading 
Time was the overwhelming factor.  Almost all want more time. 
Most children stated that they enjoyed reading fiction (graphic novels), how do we 
support a love of reading across genres? How do we foster that for our kids? 

Other Many reported that they read 20 minutes a day outside of school, which is likely to 
satisfy a reading log requirement 
Most reported the generally enjoy reading and want to do more of it 
Positive attitudes toward reading! 
Students feel as if they are working hard to improve their reading 
They want more choice in books but they are clearly being pushed to expand to 
generes beyond their preference. 
The number of kids who mentioned desire for QUIET time 
Their responses were impressively coherent! 

 

 Parents 

Strengths Most parents stated they have a daily reading routine 
Lots of daily reading with families engaged 
A majority read 15-20 minutes daily/nightly in addition to parental reading in 2 
different sessions 
A majority of reading is done right after school &/or bedtime 

Needs Book lists/suggestions by reading level 
Books at their child’s level 
Need guidance for level appropriate books 
Need suggestions on level appropriate book titles 
Ways to help assess comprehension of books 
Parents want books and resources to support literacy at home 
Parents want to learn more! (strategies, ways to help them at home, what are 
positive reading behaviors to support at home?, samples of how to ask questions 
during reading) 
Common expectations for reading homework/common philosophy (example: one 
child’s teacher expects them to read for enjoyment vs. another child’s teacher 
expects them to read for a ‘set time’ each night with a reading log) 

Other Students prefer book choice over assigned books 
Parents would like communication from teachers on what level their student is/ or 
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what they can do to help them improve 
The more homework that is assigned, the less parents think their kids read for fun 
An overwhelming majority said their kids love to read.  
Many parents have no idea what their kids do during their reading block. 
Something that stood out the most to me is the parents asking for guidance & book 
recommendations. 
Kids do talk about their reading to their parents, but seems to be mostly just the 
genre, title and author. -Comprehension of the text is not talked about at home as 
much. 
Required daily reading log harms love for reading 
There is a wide variety of understanding about what happens during the literacy 
block.  Some parents are very knowledgeable and some know very little. 
Most of the responses are very positive 
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Recommendations from Program Review Committee 
 
Curriculum, Instruction, and Assessment 
 

● Currently word study instruction is inconsistent across the district. A need exists to 
develop consistency in word study instruction (explicit and integrated)  

● Better communicate our 90 minute reading block guidance so all teachers understand 
where aspects of reading instruction fit in throughout the day (the entire reading block is 
NOT reading workshop). 

● Ensure alignment from PreK-5 in units of study by starting with unpacking the standards 
at each grade level. 

● Develop learning progressions in reading for K-1 and some of 2 that are similar to the 3-5 
progressions from Teachers College Reading and Writing Project (using these currently) 

● Review current assessments and enhance within the units of study (informal assessments, 
performance assessments, and common assessments) 

● Ensure report card alignment exists 
● Increase communication at the elementary level in regards to curriculum and assessment 

so that buildings hear a common message 
 
Professional Learning 
 

● Provide labsite experiences focusing on strengthening reading skill knowledge to assist 
with more responsive teaching in the classroom 

● Additional learning opportunities in small group instruction (strategy groups and guided 
reading), conferring, goal setting with readers, and assessment  

● Develop “courses of study” for teachers in the above areas or other areas of need in 
reading instruction 

● Develop understandings of word study instruction to build a stronger foundation and 
curiosity for word learning 

● Provide additional opportunities for understanding and implementation of tech tools that 
enhance learning during reading workshop and beyond 

 
Instructional Materials/Resources 
 

● Review effectiveness of current tech tools being utilized during the reading block and 
throughout the day 

● Review electronic resources that will give us more access to text, specifically nonfiction 
to connect with our science and social studies standards at each grade level 

● Review units of study and the suggested book lists and topics to determine books every 
classroom should have at each grade level for classroom libraries and mentor texts 
Review current texts that are available to determine better allocation of the resources and 
if it is appropriate to use or is there a better text to replace something currently using; 
determine genres that need more text to add to classroom or digital libraries; review 
materials to ensure that there are diverse perspectives and genres present 
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Family Involvement and Outreach 
 

● Provide more outreach to families for ages 0-5 before students come to school 
● Increase utilization of our partnership with HEPL 
● Parent/Guardians want to learn more (strategies, ways to help at home, positive reading 

behaviors to support at home, samples of how to ask questions during reading, etc). 
Consider the following: 

○ Having a place on the NS website to watch videos that would help family 
members learn how to help their children. Videos of teachers showing the kinds 
of questions to ask and sharing resources (also strategies, reading behaviors, etc) 

○ Create master lists of words their children should know with vocabulary and sight 
words 

○ Have HEPL come to events at schools to better advertise their supports 
○ Create book lists for families to help their children pick out books at home 
○ Share ways to prompt children when reading at home 


