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INTRODUCTION
Our Vision
We are…
• Engaged in intellectual pursuits
• Inspired to challenge the present
• Empowered to adapt, innovate, and succeed today and tomorrow

Our Mission
Noblesville Schools creates a learner-centered culture that seamlessly fosters future-ready skills through
authentic, interdisciplinary experiences supported by strong relationships among students, staff, parents, and the
community.

Our District
Noblesville Schools is a nationally recognized school district serving over 10,000 students across 10 different
school sites in Noblesville, Indiana. The academic achievements of our students make us a top performing district
in the state of Indiana, and led Newsweek to name Noblesville High School one of the best high schools in the
nation. Our innovative Miller Shift approach to modern education means our students take advantage of inquirybased instructional techniques that promote deeper, more relevant learning. We’re a leader in eLearning
technology and high school internship opportunities, and are often studied by other high-performing school
districts. Our accomplished academic staff, state of the art facilities and strong connection to our hometown
community are important components of our Miller spirit.

Description of Promise Road Elementary:
Promise Road Elementary, a modern learning environment, opened in August of 2012. Promise Road currently
educates 740 students in Early Childhood (Age 3) through fifth grade. The socioeconomic status of the school
ranges from low-income families who live in subsidized housing to middle class families. 72.7% of Promise Road
students pay the full price for lunch, while 27.3% receive a free or reduced price. The ethnicity is predominantly
Caucasian students accounting for 71.9% of the school population. Language Learners representing 22 different
languages and 40 countries. Promise Road Elementary also provides services to several special populations. These
include Early Childhood, Title I, Miller Explorers before and after school childcare, and FOCUS to meet the needs of
high ability students. Resource services are also provided for students with Emotional Disabilities, MiId Mental
Disabilities, Learning Disabilities, Communication Disorders, and those needing Occupational and Physical
Therapy. Special area instruction includes Art, Music, Physical Education, and Technology to students in grades K5.

Description and Location of Curriculum:
Noblesville Schools has adopted the Indiana Academic Standards. The core curriculum is viewed as a fluid and
flexible document that should respond to the learning needs of students and is impacted by the discovery of new
information and technologies. Therefore, the Noblesville Schools’ curriculum is constantly undergoing periodic
and systematic analysis and revision. Noblesville Schools’ locally developed Units of Study in Reading, Writing,
Social Studies and Science are located in a shared document.

Description of Assessment Instruments in Addition to ILEARN:
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IREAD-3 is a state-aligned, summative assessment used to measure foundational reading standards
through grade three. This assessment is administered to third grade students annually in the spring.
Fountas and Pinnell Benchmarking System is a standardized assessment individually administered to
students three times per year in grades K-5. Fluency, accuracy, and comprehension scores are used to
measure instructional reading levels to inform next steps with small group reading instruction.
Running Records are informal assessment tools with anecdotal notes utilized daily to guide next steps in
reading instruction.
On-Demand Writing Prompts are writing assessments based on the Units of Study writing standards in
each grade level. Writing prompts are administered at the end of each unit in grades K-5.
NWEA (Northwest Evaluation Association) are Measures of Academic Progress that identify individual
learning levels of all students resulting in data driven differentiated instruction. The assessment will be
used as a component to identify High Ability students, MTSS needs, and Title I students.
Performance Tasks are assessments crafted by teams of educators in Noblesville to be used at the
culmination of a reading or writing unit.
Formative Assessments are used in every classroom to plan responsive instruction.
NWEA Skills Checklists for Early Literacy for grades K-2
Rapid Naming Assessment for Kindergarten
Words Their Way Spelling Inventory Grade 1-5
Focus Testing
WIDA Assessment

Summary of Data:
SWP Component #1: Comprehensive Needs Assessment
ILEARN and NWEA Data
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Locally Developed English/Language Arts Data
The tables below show results taken from benchmark reading assessments administered three times per year.
These results are based on students' instructional reading levels.

Reading Levels 2018-19
Kindergarten

1st Grade

2nd Grade

3rd Grade

4th Grade

5th Grade

Above

NA

NA

68% (86)

65% (79)

62% (71)

67% (77) 67%(313)

Benchmark

NA

NA

13% (17)

20% (24)

18% (20)

17% (19)

17% (80)

Strategic

NA

NA

5% (6)

3% (4)

11% (12)

6% (7)

6% (29)

Intensive

NA

NA

14% (18)

12% (14)

9% (11)

10% (12)

12% (55)

127

121

114

115

477

Total

Fall 2018

# of students

Winter 2019

Above

23% (26)

67% (85)

64% (80)

79% (90)

60% (69)

57% (68)

59%
(418)

Benchmark

65%(74)

5%(6)

19% (24)

9% (10)

14% (16)

21% (25)

22%
(155)

Strategic

12%(14)

13% (16)

8% (10)

3% (4)

12%(14)

9% (10)

10%
(68)

Intensive

0%(0)

12% (15)

9% (11)

9% (10)

14%(16)

13% (16)

10%
(68)

114

122

125

114

115

119

709

51%(59)

68% (83)

69% (83)

76% (87)

64%(75)

67% (79)

66%

# of students

Spring 2019

Above

14

Benchmark

27%(31)

15% (18)

13% (15)

9% (10)

13%(15)

18% (21)

16%

Strategic

12%(14)

7% (8)

9% (11)

4% (5)

13%(15)

5% (6)

8%

Intensive

10%(11)

11% (13)

9% (11)

11% (12)

10%(12)

10% (12)

10%

115

122

120

117

118

704

# of students

114

Building Behavior Data:
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CONCLUSION
WP Component #2: Implementation of SchoolWide Reform Strategies
Supporting Indiana State Standards:
●
●

●
●
●

●

District-wide curriculum mapping has aligned to the Indiana Academic Standards.
Through the district-wide balanced literacy framework, reading instruction is differentiated based on
individual student need through the workshop model. Further development of the instructional strategies
within the Workshop Model will be points of emphasis and professional growth.
A comprehensive math program evaluation was conducted in 2011-2012 and resulted in the adoption of
Everyday Mathematics for grades K-5.
Practice, remediation, and enrichment strategies support math instruction based on individual student
need.
A multi-tiered system of support (MTSS) is implemented district wide and is used to monitor student
academic and behavioral needs. Grade level and a building based team provides collaborative instructional
strategy ideas to staff. Data is monitored to intensify supplemental supports and strategies used, if
students are not making growth, the building based team helps decide whether to move toward special
education testing. Parents are communicated with throughout this progression of supports.
High ability testing helps identify students that qualify for differentiated instructional strategies and
curriculum. Professional development is provided for staff and a high ability lead teacher is on staff to
provide guidance from district level initiatives.

Conclusions about Student Achievement Based on ILEARN, IREAD and Other Local Assessments:
English/ Language Arts:
Strengths
● 92% of students in kindergarten demonstrated a year’s growth in reading
● 71% of third grade students achieved average to high achievement in the spring and moved to
81% of students achieving average to high achievement on NWEA
● In grades one and three, the percentage of students falling into the low category (as identified by
NWEA) decreased
● In grades two, three, four, and five, more than 50% of students achieved in the high or high
average range of both fall and spring NWEA assessment
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● In third grade, 82% of our students demonstrated approaching, at, or above achievement on
ILEARN
● In third grade, our students are achieving above the Indiana level average
● In fourth grade, our students are achieving above the Indiana level average
● In fifth grade, our students are achieving above the district and the state level average
● In fifth grade, 52% of students with free or reduced lunch were proficient which is above the 44%
for Noblesville.
● 96% of our 3rd grade students passed the IREAD assessment.
Concerns
● 71% of students in fourth grade demonstrated a year’s growth in reading
● 78% of students in second grade demonstrated a year’s growth in reading
● 79% of students in third grade demonstrated a year’s growth in reading
● In grades two, four, and five, the percentage of students falling into the low category (as identified
by NWEA) increased
● In third grade, 58% of our students were at or above on ILEARN compared to the 60% proficiency
in Noblesville
● In fourth grade, 54% of our students were at or above on ILEARN compared to the 55%
proficiency in Noblesville
● 20% of third grade SPED students were proficient on ILEARN which is below the district
percentage of 26%
● 19% of fourth grade SPED students were proficient on ILEARN which is below the district
percentage of 25%
● 8% of fifth grade SPED students were proficient on ILEARN which is below the district percentage
of 14%
● Females in fifth grade outperformed males in fifth grade by 16% on the ILEARN assessment
Math:
Strengths
● First grade students grew from 73% to 82% falling within the average to high achievement range
as identified by NWEA
● More than 80% of students in first grade and second grade achieved within the average to high
category as identified by NWEA
● Grade levels one through five, over 50% of our students achieved high average or high
achievement as identified by NWEA
● 56% of students met or exceeded their projected math RIT (district average 54%)
● 87% of third grade students fell within the above, at, or approaching benchmark on ILEARN
● 74% of third grade students fell within the above or at benchmark on ILEARN, surpassing the
state average of 59%
● 81% of fourth grade students fell within the above, at, or approaching benchmark on ILEARN
● 64% of fourth grade students fell within the above or at benchmark on ILEARN, surpassing the
state average of 54% and the district average of 64%)
● 87% of fifth grade students fell within the above, at, or approaching benchmark on ILEARN
● 67% of fifth grade students fell within the above or at benchmark on ILEARN, surpassing the state
average of 48% and the district average of 63%
Concerns
● 37% of kindergarten students fell in the Lo or LoAvg range on NWEA during spring testing
● 33% of fourth grade students fell in the Lo or LoAvg range on NWEA during spring testing
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●
●
●
●
●

2% increase of second grade students fell in the Lo or LoAvg range on NWEA from fall to spring
27% of third grade students did not demonstrate proficiency on the ILEARN assessment
36% of fourth grade students did not demonstrate proficiency on the ILEARN assessment
33% of fifth grade students did not demonstrate proficiency on the ILEARN assessment
Students who receive free or reduced lunch had a 44% passing rate on ILEARN (as compared to
76% passing rate of students paying full price for lunch)
● Males in fifth grade outperformed females in fifth grade by 5% on the ILEARN assessment
● 60% of our students receiving special education services in third grade did not demonstrate
proficiency on the ILEARN assessment
● 81% of our students receiving special education services in fourth grade did not demonstrate
proficiency on the ILEARN assessment
● 19% of our students receiving special education services in fourth grade demonstrated
proficiency on the ILEARN assessment, as compared to 38% district fourth grade students
receiving special education services
● 75% of our students receiving special education services in fifth grade did not demonstrate
proficiency on the ILEARN assessment
School Culture:
Strengths
● 100% of the classrooms begin and end the day with Community/Restorative Circles
●
●
●

Teachers and students use the 8 Habits and Concepts/Vocabulary throughout the school day
100% of the classrooms have a Zone for students to reset their behavior or take a break.
Amygdala Reset Room available for all students and staff.

Concerns
● Physical Aggression is our most frequent behavior sent to the office.
● Classroom disruptions are the second highest frequent behavior sent to the office.
● Defiance/disrespect is the third highest type of behavior sent to the office.
● Highest number of behaviors occur in the classroom
● Bus and cafeteria are the second highest location for behaviors.
Parental Involvement in the School
SWP Component #6: Strategies to Increase Parent Involvement
Parents and families are an essential part of our collaborative community. Promise Road Elementary welcomes
families to engage in their child’s educational experience. Participation includes, but is not limited to attending ice
cream social, family literacy night, student led conferences, Pawlooza, and winter and end of the year programs.
We welcome parents/guardians to volunteer in classrooms and throughout the building, participate in grade level
field trips, join their children for lunch, and take part in a variety of academic celebrations throughout the year. A
Staff Diversity committee was created in 2018-19 and continues to work together to support and celebrate the
many cultures at Promise Road.
The Promise Road PTO (Parent Teacher Organization) works diligently to provide ample opportunities for families
to be involved at school. They offer fundraisers, activity nights, staff appreciation events, and books fairs. The PTO
and other parent volunteers offer a support system to teachers and students and create multiple experiences for
home and school collaborations for students, teachers, families, and our community throughout the year.

Safe and Disciplined Learning Environment
Promise Road Elementary is committed to providing a safe and disciplined learning environment for all students.
All families are provided with the Noblesville Schools Elementary Family Handbook that outlines all district
policies and expectations. Specific plans for crisis situations are consistently practiced by all students and staff at
Promise Road.
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General procedures are in place on a day to day basis to ensure the safety of our Promise Road community:
1. All exterior doors are locked during the school day.
2. All building visitors are required to show identification at the front office and wear a visitor’s badge.
3. All staff members are required to wear a Noblesville identification badge.
4. Criminal history background checks are conducted on all new staff members and volunteers.
5. Security cameras monitor the building.
Noblesville Schools has adopted a proactive plan for responding to threatening situations. All staff members have
been trained. ALICE (Alert, Lockdown, Inform, Counter, Evacuate) is based on research from across the nation. It
ensures informed decision making will occur during a crisis situation.

Promise Road staff believes that students deserve a learner centered culture that supports positive leadership. We
promote eight specific habits.
Habit 1:
Habit 2:
Habit 3:
Habit 4:
Habit 5:
Habit 6:
Habit 7:
Habit 8:

Be Proactive
Begin with the End in Mind
Put First Things First
Think Win-Win
Think First to Understand, Then Be Understood
Synergize
Sharpen the Saw
Find Your Voice

Additionally, our school counselor engages every teacher and every student in Second Step curriculum to promote
a safe and supportive environment for all members of our school. The counselor also supports student leaders
through a peer led conflict mediation program, CHAMPS. We will continue to build our social-emotional
competencies through our work in restorative practices, understanding neuroscience and trauma, as well as
specifying intentional time for community building through morning and afternoon meetings.

Technology as a Learning Tool
Ongoing professional development is provided to teachers in an effort to encourage use of technology to enhance
instruction. All classrooms have document cameras, mounted projectors, laptops, and iPads. In 2018-2019 school
year, all students became 1:1 with iPads, utilizing Canvas and Seesaw to clearly communicate and document
learning . Promise Road enhances instruction by following the Triple E (Engage, Enhance, Extend) framework, as
well as considering the SAMR model when planning instruction..

Professional Development

SWP Component #4: Effective and Ongoing Professional Development

Promise Road Elementary School has a rich, diverse, and engaging approach to professional development. In
addition to district provided early release time, staff members are involved in continuous professional
development through professional learning communities, shared study of professional literature, common
planning times, staff learning meetings, and the use of resident experts. Opportunities for growth come in large
group settings, small group work, and one on one development sessions. Our goal for continual improvement of
instruction encourages staff members to observe other teachers through lab site classroom experiences, in-class
observations, and learning walks, all of which invite teachers to engage in reflective dialogue.
Professional development this year is multi-faceted and layered in order to best serve staff members. Our work
will center around three major topics: enhanced literacy instruction (Word Study), math instruction, and student
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centered culture. In order to increase student achievement, all classroom, resource,Title I teachers, and EL teachers
will explore and become equipped with restorative practices for our students. Our most intensive professional
development is centered around the Balanced Mathematics Model. Teachers engage in biweekly professional
development sessions as an entire staff. We also provide opportunities for educators to engage in lab site
experiences in which members of our teaching team come together to deepen understanding of the most effective
mathematical instruction and then put those practices into place in a collaborative effort in classrooms with our
students. We are also continuing to develop and hone techniques in conferring structures and strategies. Other
areas of inquiry and growth will come through data analysis, documentation of learning, and technology
integration. These techniques will prove beneficial in all academic arenas. We will also monitor ongoing
professional growth initiatives that include inquiry-based learning (PBL), backward design planning (UbD),
utilization of Noblesville Units of Study in reading, writing, science, and social studies, differentiated and
responsive instruction for all learners, and a balanced literacy menu. Teachers are also encouraged to seek
independent professional development opportunities and lead professional development sessions to further
enhance instructional practice.

Specific Areas Where Improvement is Needed Immediately
●
●
●
●

Reading comprehension (ILEARN and Fountas and Pinnell Benchmarking)
Written Response to reading (ILEARN and On Demand Writing)
Math Problem Solving (ILEARN and Math Process Standards Assessments)
Special Education, Title I, and EL Subgroups’ reading and math skills (ILEARN, Math Process Standards
Assessment, Fountas and Pinnell Benchmarking)

SWP Component #8: Involving Teachers in Student Achievement Decision Making
Promise Road Elementary designs and monitors instruction through Professional Learning Communities (PLC’s),
Inquiry- Based Collaborative Teams, grade level team meetings, and data meetings.
The Promise Road Elementary staff comes together 2x/year in data meetings to analyze multiple sources of data to
address needs of the grade level students, classroom and individual students in literacy and math. Fountas &
Pinnell Benchmarking, NWEA Literacy and Math data, and Writing rubrics are used to create a snapshot of where
we are at and what we need to do meet the needs of our students. PLCs are a continued opportunity to discuss,
monitor and modify our instruction throughout the year.
Our PLCs meet weekly to to answer the four critical questions: What do we want our students to learn? How will
we know when they have learned? How will we respond if they have not learned it? How will we respond if they
have learned it? MTSS plans are developed to address students with skill and concept gaps with conversations
based on need, frequency, and what evidence we will use to show they are making progress or have grasped the
understanding of the targeted goal. All stakeholders are invited to PLCs to discuss students, based on the needs of
the students to develop an individual action plan. This could include Title I Teachers,, Resource Teachers
(Academic and/or Behavioral), SLP, Counselor, or District Behavioral Coach.

SWP Component #9: Activities and Programs at the School Level
Clubs: Teachers organize and lead extra-curricular activities to develop the whole child. After-school offerings vary
each year but a sampling includes Robotics, Panther Leadership Academy, Spell Bowl, Math Bowl, Dance Club,
Yearbook Club, Drama Club, Art Club, Reader’s Club, Kindness Club and CHAMPS.
Extended Day Academic Support: Teachers identify students and plan after-school support for students that are
struggling with literacy or math skills. These after-school clubs include remediation of the academic standards.
Focus High Ability: The Focus program allows identified students with high abilities to work one grade level
above their peers. Students qualify for this program based on NWEA and CoGAT.
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Special Education: Our four inclusion teachers with the assistance of instructional assistants work within the
general education classroom for an inclusion approach to support our students with academic and behavioral
needs.
School-based Mental Health Counseling Service: A collaborative partnership with Aspire was established in
2003 and transitioned to Community North to help improve the academic achievement of students in need by
providing a cost-effective, convenient school-based mental health service. This program provides year-round
services in school, in the student’s home, or any mutually agreed upon place to help provide effective mental health
services for Promise Road Elementary students.

SWP Component #7: Plans for Assisting Pre-school Children Transitioning to School
Noblesville Schools has a rich tradition of supporting early learning experiences as well as transitions from early
childhood programs to elementary school settings. Each year on-site registration opportunities are offered to
families with children in Head Start, Early Childhood and Little Millers. Child-find efforts to identify students in
need of developmental preschool services are extensive. Special care is given to the transition of students from
developmental preschool to elementary school including planning meetings with parents and representatives from
the early childhood center and the receiving elementary school.

STATUTES AND RULES TO BE WAIVED
There are no statutes and/or rules to be waived

SWP Component #10 Coordination of Funds
While Promise Road Elementary has chosen to coordinate the program efforts, we will not consolidate program
funds at this time. Therefore, we will ensure that all Title I, Part A funds are used to address specific educational
needs of children as well as our goals articulated in the schoolwide plan. Additionally, all children are allowed to
participate in activities funded by Title I, Part A funds aligned with the schoolwide plan.

SWP Component #3 Employ Effective Teachers
All teachers at Promise Road Elementary (listed below) are highly qualified

SWP Component #5 Strategies to Attract Effective Teachers
Promise Road Elementary has developed a plan to attract and retain high-quality teachers in this school.
Strategies to Attract HQ New Teachers
● Outlining district hiring process to potential candidates
● School-based mentoring program for new teachers
● Partnering with local universities providing teacher preparation programs
● Collaborative and positive school atmosphere
● Supportive and highly involved Parent Teacher Organization
● Provide information about the schools’ professional learning communities, high
quality professional development and school leadership opportunities.
● Attend university recruitment day’s IU, Ball State, IUPUI, Purdue, Butler, etc.
● Attend Marion County minority recruitment fair
● Continue to collaborate with local university student-teaching programs
● New teachers attend District Teacher Learning Academy
● Building based Professional Development targeted to new teachers to the profession and the district
● Mentor for new teachers

Strategies to Support Teacher Retention
●

Book Study Groups
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●
●
●
●
●
●
●

Laptops, Apple TV, iPad and document cameras into every classroom supporting our technology goals
High quality professional learning opportunities with appropriate choice to drive individual teacher learning
Instructional coaches support teacher’s individual instructional goals
Teacher appreciation days provided by administration and PTO
Development of a school wide vision and motto to unify staff, students, parents, and other members of the
school community
Data meetings with administration to celebrate academic success
Social committee’s organization of staff celebrations, gatherings, and special events

Noblesville Schools School Improvement Network
School Improvement Action Plan
Connections with Instructional Model
Goal

All students will improve reading comprehension across the curriculum.

Benchmarks
(3 years)

85% of the students will show a years growth in reading for each school term of 2019-20, 202021, and 2021-22, as measured through triangulation of data in at least three of the following
reporting tools: Fountas and Pinnell Benchmarking, NWEA Growth Data, Reading Behavior
Checklist, Text Complexity Charts, Learning Progressions, District Rubrics, Spelling Inventories, Rapid
Naming Assessment, NWEA Checklists, and ILearn.

Supporting
Data

Fountas and Pinnell Benchmarking, NWEA Growth Data, Reading Behavior Checklist, Text
Complexity Charts, Learning Progressions, District Rubrics, Spelling Inventories, Rapid Naming
Assessment, NWEA Checklists, and ILearn
Special Education, English Learners, SEL, High Ability

Targeted
Subgroups

Instructional Strategies (Teachers will. . .)

Learning Outcomes (Students will. . .)

Dynamic and Compelling Curriculum
…use complex literature and informational texts for
instruction across the curriculum.

Dynamic and Compelling Curriculum
… gain different perspectives by reading and interacting
with a variety of genres across the curriculum.

...plan using the Noblesville Schools Units of Study for
Teaching Reading to provide literacy instruction
through a balanced framework.

...improve reading comprehension by applying
meaningful strategies within, about, and beyond the text
in conversations and written responses.

Purposeful Assessment and Reflection
...embed on demand and open response into the literacy
framework.
...teach and model mini-lessons that students will apply
in their work
...scaffold the application of teaching points through
conferencing across all genres within core subject areas.
...create a culture that supports students creating and
reflecting on goals for their learning.

Purposeful Assessment and Reflection
… communicate understanding in a variety of applicable
formats.
…transfer literacy skills taught in mini-lessons across
the curriculum.
...communicate learning of teaching points with
conferring conversations with the teacher.
…. document and reflect on their learning.

Meaningful Learning Experiences
...model thinking processes with students
(metacognition).
...teach and model mini-lessons that students will apply
in their work.

Meaningful Learning Experiences
… collaborate, communicate, and think critically and
creatively in an inquiry-rich environment.
…transfer literacy skills taught in mini-lessons across
the curriculum.
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...scaffold the application of teaching points through
conferencing across all genres within core subject areas.

...communicate learning of teaching points with
conferring conversations with the teacher.

Learning Centered Culture
...develop lessons that are responsive to student needs.

Learning Centered Culture
...understand what they can and cannot do
independently and then be receptive to instruction
based on their needs.
...advocate and set goals for themselves.

...invite students to develop their own learning targets.

Research
Supporting
Instructional
Strategies

Irene Fountas and Gay Su Pinnell, Continuum of Literacy Learning
Calkins and Project Staff, Grade Level Units of Study for Writing & Grade Level Units of
Study For Reading
Grant Wiggins and Jay McTighe, The Understanding by Design to Creating High-Quality
Units (UbD)
Stephanie Harvey, Comprehension and Collaboration: Inquiry Circles in Action
Jennifer Serravallo, The Reading Strategies Book-Your Everything Guide to Developing
Skilled Readers
Jennifer Serravallo, The Literacy Teacher’s Playbook Grades K-2 and 3-5
Kristin Siemke and Katie Muhtaris, Amplify- Digital Teaching and Learning in the K-6
Classroom
Jennifer Seravallo and Gravity Goldberg, Conferring with Readers
Ron Berger, Leaders of Their Own Learning: Transforming Schools Through StudentEngaged Assessment
Kathy Collins and Matt Glover, I Am Reading
Annie Ward and Stephanie Harvey From Striving to Thriving
Kylene Beers and Robert Probst, Notice and Note
Jeff Anderson, Patterns of Power
John Hattie Visible Learning

Professional Development
Action
Readers Workshop PD- Focus on Text Bands to support
conferring, strategy groups and guiding our readers
Data Collection and Analysis of Qualitative Data with
Conferring Notes + Triangulation of Data
Running Record Analysis- Miscue Analysis with MSV
Creating a Conferring Toolkit for literacy with teachers
New Teacher Training for implementation of district
and building initiatives
Documentation of Learning

Timeline
Ongoing
Ongoing
Ongoing
Ongoing
Beginning of each school year
August 2019- ongoing

Professional Development to Improve Cultural Competency of School Stakeholders
Action
Development of EL Leadership Team (2 teachers/grade
level)
- Book Study: Scaffolding Language, Scaffolding
Learning: Teaching Second Language Learners

Timeline
Ongoing
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in the Mainstream Classroom by Pauline
Gibbons
- Monthly meetings to build skills and knowledge
Developing a Diversity Team: Parent representatives,
teachers, and students
Build classroom libraries and media center with
intention to represent all cultures at PRE

Ongoing
Ongoing

Monitoring System
Action
• Professional Observation and Evaluation
• Professional Learning Communities
• Instructional Coaching Cycles
• PBL Think Tank
• Root Cause Analysis/Triangulation of Data
• Student Portfolios

Review and Revision
• Daily/Semester
• Weekly
• Ongoing
• Bi-Monthly or as needed
• 3-4 times/ year
• ongoing

Assessments: Standardized and/or locally developed measures of progress toward the goal
ILearn(3-5), IREAD (3), Fountas & Pinnell Benchmark System (K-5), Informal Running Records (K-5), NWEA (K-5),
Reading Behavior Checklist (K-5), Conferring Notes, Performance Tasks, Rubrics
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Noblesville Schools School Improvement Network
School Improvement Action Plan
Connections with Instructional Model
Goal

All students will transfer their number sense, conceptual understandings, and
computation to problem solving skills.

Benchmarks (3 years)

85% of students will show on grade level performance on the locally developed process
standards rubric for each school term of 2019-20, 2020-21, and 2021-22.
Formative Assessments, NWEA Growth Data, ILearn, On-Demand/Performance Task
Problem Solving Data, Math Behaviors Observation Checklist
Special Education, English Learners, High Ability

Supporting Data
Targeted Subgroups

Instructional Strategies (Teachers will. . .)

Learning Outcomes (Students will. . .)

Dynamic and Compelling Curriculum
...incorporate math fact strategy instruction into daily
math lessons and discussions.

Dynamic and Compelling Curriculum
...talk about and use a variety of math fact strategies to
solve math problems.

…teach and model vocabulary usage, unit conversions,
multi-step problems and specific decoding techniques
using meaningful math talk and multiple strategies

…improve problem-solving skills by using meaningful
math talk and multiple strategies

...provide problems that are real world, realistic, and
relevant.

...be able to make meaningful explanations and
connections to a variety of mathematical problems

...create meaningful problems that engage students in
thinking about the before, during, and after parts of the
problem

...students will work to explain the problem, organize
information, persevere to solve problems, monitor work,
change plans if the original plan is not working, check
for sense, and evaluate their work

Purposeful Assessment and Reflection
… engage students in mathematical conversations.
... provide opportunities for students to listen to or read
the conclusions and arguments of others.
… provide contexts for students to apply the
mathematics learned.
...assess student’s accuracy and efficiency of solving
math problems.

Purposeful Assessment and Reflection
...use precise language when sharing their mathematical
thinking
...understand and use mathematical knowledge in
constructing arguments.
...recognize and analyze mathematical relationships in
the real world.
...calculate with accuracy and efficiency.

Meaningful Learning Experiences
...provide opportunities for students to independently
use grade level appropriate tools.
...model and lead whole group or small group discussion
about mathematical thinking.

Meaningful Learning Experiences
… select and utilize grade level appropriate tools to
solve problems.
...share their thinking with an audience.
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...create experiences for students to look at structure
and patterns.
...focus on facilitating problem solving with multiple
strategies
Learning Centered Culture
...develop lessons that are responsive to student needs.

...look for patterns and understand how structure affects
mathematical thinking.
...utilize a variety of strategies to solve problems
Learning Centered Culture
...understand what they can and cannot do
independently and be receptive to instruction based on
their needs.
...advocate and set goals for themselves.

...invite students to develop their own learning targets.

Research
Supporting
Instructional
Strategies

University of Chicago School of Mathematics Project, Everyday Mathematics
Grant Wiggins and Jay McTighe, The Understanding by Design to Creating High-Quality
Units
Jo Boaler Mathematical Mindsets: Unleashing Students' Potential through Creative Math,
Inspiring Messages
Elham Kazemi and Allison Hintz Intentional Talk
Madison Metropolitan School District, Learning Mathematics in the Primary Grades
Madison Metropolitan School District, Learning Mathematics in the Intermediate Grades
John Hattie Visible Learning

Professional Development
Action
Support Math Workshop/Instruction with ongoing
District Math Leadership PD
Training for transition to EDM 4 4-5
Continued Data Analysis of Triangulation of DataILEARN, NWEA, Process Standards, Formative and
Summative Assessments
New Teacher Training for implementation of district
and building initiatives
Documentation of Learning
Analyzing Math Process Standards to understand, teach,
monitor

Timeline
August 2019-ongoing
August 2019-20
Ongoing

Beginning of each school year
August 2019- ongoing
August 2019- ongoing

Professional Development to Improve Cultural Competency of School Stakeholders
Action
Timeline
Development of EL Leadership Team (2 teachers/grade Ongoing
level)
- Book Study: Scaffolding Language, Scaffolding
Learning: Teaching Second Language Learners
in the Mainstream Classroom by Pauline
Gibbons
- Monthly meetings to build skills and knowledge
Developing a Diversity Team: Parent representatives,
Ongoing
teachers, and students
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Build classroom libraries and media center with
intention to represent all cultures at PRE

Ongoing

Monitoring System
Action
• Professional Observation and Evaluation
• Professional Learning Communities
• Instructional Coaching Cycles
• Root Cause Analysis/Triangulation of Data
• Student Portfolios

Review and Revision
• Daily/Semester
• Weekly
• Ongoing
• Bi-Monthly or as needed
• 3-4 times/ year
• Ongoing

Assessments: Standardized and/or locally developed measures of progress toward the goal

ILearn (3-5), Extended Multi-Step Response Questions, NWEA, Math Fact Interviews
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Noblesville Schools School Improvement Network
School Improvement Action Plan
Connections with Instructional Model
Goal
Benchmarks (3 years)

All students will be leaders of their own learning and take on the responsibility of contributing to
a safe and respectful schoolwide culture .
Aggressive, defiant and disruptive behaviors will decrease 15% for each school term of 2019-

20, 2020-21, and 2021-22.
Supporting Data
Targeted Subgroups

Student Survey, Student Portfolio, Attendance at Student-Led Parent/Teacher Conferences,
Attendance at Literacy Night, Parent Attendance at Title I Parent Meeting
Special Education, English Learners, High Ability

Instructional Strategies (Teachers will. . .)
Dynamic and Compelling Curriculum
...use Second Steps language and lessons.
...intentionally plan for community circle.
...follow Restorative Practice steps to mediate conflict.
...understand how the brain works to best instruct and guide
students academically and behaviorally.

Learning Outcomes (Students will. . .)
Dynamic and Compelling Curriculum
...apply Second Steps language and skills to social situations.
...have the opportunity get to know their teacher and
classmates.
...participate in restorative practice conversations with staff
and students.
...understand how their brain works to best prepare for
learning.

Purposeful Assessment and Reflection
...provide opportunities for students to assess own behaviors
and emotions.
...create experiences for students to create and reflect on their
goals.

Purposeful Assessment and Reflection
...reflect and understand their emotions.

Meaningful Learning Experiences
…create a safe atmosphere to take risks.
...participate in Family Time to build relationships with staff
and students across the building

Meaningful Learning Experiences
...take risks and share in a safe setting.
...participate in Family Time to build relationships with staff
and students across the building

Learning Centered Culture
...be responsive to students’ academic, social, and behavioral
needs.

Learning Centered Culture
...trust that they are in an environment that supports their
academic, social, and behavioral needs.

Research
Supporting
Instructional
Strategies

...know that reflection impacts achievement of goals.

Ron Berger, Leaders of Their Own Learning: Transforming Schools Through StudentEngaged Assessment
Dominique Smith, Douglas Fisher & Nancy Frey Better Than Carrots or Sticks
Committee for Children, Second Steps Curriculum
Annie Ward and Stephanie Harvey From Striving to Thriving
John Hattie Visible Learning

Professional Development
Action
Restorative Practices: Building understanding of how
restorative practices work with addressing behaviors
and conflict
Neuroscience: Understanding how the brain works in
order to best instruct and support students
Family Time: Bimonthly gatherings of all students and
all staff to develop relationships and strengthen school
culture

Timeline
August 2019-ongoing
August 2019- ongoing
August 2019-ongoing

28

Professional Development to Improve Cultural Competency of School Stakeholders
Action
Timeline
Continuation of EL Leadership Team (2 teachers/grade
level)
- Book Study: Scaffolding Language, Scaffolding
Learning: Teaching Second Language Learners
in the Mainstream Classroom by Pauline
Gibbons
- Monthly meetings to build skills and knowledge
Continuation of Diversity Team: Parent representatives,
teachers, and students
Build classroom libraries and media center with
intention to represent all cultures at PRE

Ongoing

Ongoing
Ongoing

Monitoring System
Action

• Professional Observation and Evaluation
• Professional Learning Communities
• PowerSchool Log Data
• Pre- and -post data for Student and Staff Surveys
• Root Cause Analysis
• Student Portfolios

Review and Revision

• Daily/Semester
• Weekly
• Ongoing
• Beginning and End of year
• Beginning, Middle, and End of Year
• Ongoing

Assessments: Standardized and/or locally developed measures of progress toward the goal
Student Survey, Staff Survey, Office Referrals, PowerSchool Logs
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